
Addressing Systemic Racism in Ontario Schools – Proposed Policy Motions for 
OSSTF/FEESO 

The Ontario Secondary School Teachers’ Federation (OSSTF/FEESO) is a strong, 
independent, socially active union that promotes and advances the cause of public 
education and the rights of students, educators and educational workers. While 
establishing working conditions for its members, OSSTF/FEESO also works to build 
strong public services, preserve academic freedom, prevent the privatization and 
commercialization of our educational institutions, ensure that students receive an 
education that is free of bias and discrimination and provide an equitable opportunity for 
all students to succeed in a strong, well-funded public education system. 

During the summer of 2020, the Minister of Education sent out a memo to the Directors 
of Education regarding Ontario’s Action Plan to Address Systemic Racism in Schools. In 
it, the Minister acknowledged, “because of systemic racism, discrimination and 
inequality in the education system, certain students — including Black, Indigenous, and 
racialized students, and students living in low-income households — are more likely to 
be enrolled in Applied or Locally Developed Compulsory Credit courses”. 

The memo further indicated that, “These actions are focused on replacing policies and 
practices that may have led to inequities in the education system by: 

• ending early streaming in secondary; 

• taking steps to eliminate discretionary suspensions in Kindergarten to Grade 3; 

• implementing human rights and anti-racism training and professional development; 

• implementing stronger measures to address educators’ discriminatory and racist 
behaviour and remarks; and 

• supporting identity-based data collection.” 

From 2004-2016, OSSTF/FEESO participated in a number of the government’s ministry 
tables where discussions on many of these issues occurred. Over that time, we have 
reviewed our own Federation’s policies on these issues. In recent months, 
OSSTF/FEESO has revised our positions on many of these issues that have been 
identified in the government’s memo. 

Without a doubt, the effects of systemic racism are destructive.  Further, policies and 
practices that have led to inequality affect groups of students and members 
disproportionately – in particular those who are Black, Indigenous, racialized, 
LGBTQ2SI, and/or living with a disability. 

In response to the government’s action plan on addressing systemic racism in schools, 
the Provincial Executive created an in-house work group to draft a position paper. The 
work group identified that the position paper would need to be evidence-based with 



proposed motions on external policy motions for delegates at the Annual Meeting of the 
Provincial Assembly (AMPA) to consider at the 2021 annual convention. There is no 
question that the task of addressing systemic racism in schools requires a fulsome 
response and the full position paper will be determined once the proposed policies have 
been debated at AMPA. In reviewing the Federation’s current external policies, it was 
determined that OSSTF/FEESO should focus on the following areas that were identified 
in the Ministry of Education’s action plan: curriculum, destreaming, hiring and 
promotions, professional development, and school resource officer programs 
(sometimes known as police in schools). 

Based on the advice of the provincial Equity Advisory Work Group, the provincial 
Human Rights Committee, and a number of local leaders, provincial office staff 
reviewed a body of research on each of the identified issues. The following is a 
summary of the issues, followed by a list of existing policies, as well as proposed 
policies. 

 

1.    Curriculum 

Taking a neutral or passive stance on racism within the education system is not enough 
to counter the messages of racist institutions and perspectives in Ontario today. In other 
words, anti-racism cannot solely signify an absence of racism but rather must be an 
active battle against it. 

A common central aspect of an anti-racist framework is that it must be a consciously 
politicized pedagogical approach that prioritizes confronting systemic or structural 
oppression. An important factor of anti-racism curriculum is whether or not the existing 
curriculum is being properly implemented and accurately portrayed in the classroom. 

Schools which practice anti-racism must challenge domination and first understand 
“…how schools [themselves] play a role in perpetuating economic and cultural 
inequality through regular classroom discourse, student-student and student-teacher 
interactions and through curriculum.” (Georgios & Miller, 2017: 98). 

It is important to challenge and augment pedagogy (where necessary) by preparing 
teachers, education workers and their students with the emotional fortitude to move past 
feelings of guilt, anger or hopelessness by engaging them in these difficult 
conversations. Any attempt must always start with some intensive reflexive work on the 
educators’ part and then, in turn, the students. For the teachers, this means learning 
how to teach for both difference and discomfort, while re/creating community in the 
classroom. The overwhelming conclusion from the literature being that if Ontario 
teachers and education workers  were properly trained, educated, and supported with 
resources on a broad range of anti-racism curriculum, there would be a definite 
decrease in stereotyping, misrepresenting, and altogether avoiding of anti-racism 
curriculum and thus, an increase in the overall quality of anti-racism education. 



Based on the research that was reviewed, three common goals of anti-racist education 
are: 

(1) making visible the power relations and structures that support systemic oppression 
(in schools and beyond); 

(2) challenging the denial of complicity in such oppression without triggering emotional 
paralysis (of either students and/or teachers), and ultimately; and 

(3) equipping teachers and students with the critical ‘tools’ for lifelong anti-racist action 

Current OSSTF policies 

7.4.1 employers and/or the Ministry of Education should provide opportunities for 
members to be involved as equal partners in all aspects of the curriculum development 
process, including policy formulation, planning, development, validation, evaluation, and 
review at all levels from classroom through to the provincial level 

7.4.2 the Ministry of Education, in conjunction with the teacher federations, should 
establish and maintain long-range planning policies and procedures for evidence-based 
curriculum development, implementation and review 

7.5.1 Members should be free to pursue the goals and objectives of courses being 
taught, in an atmosphere of openness and sensitivity, and in accordance with their 
professional judgement 

7.7.1 all communications, publications, and curriculum materials should be inclusive and 
free of discriminatory bias and terminology 

7.7.3 members of the teaching profession should have a fundamental right to exercise 
professional judgment to select the approach and resources that they consider most 
appropriate in presenting potentially controversial materials and topics 

7.7.7 employers should provide adequate release time or appropriate compensation to 
assist staff in developing units of study and classroom materials 

7.8.7 the Ministry of Education and employers should provide adequate funding, 
resources, preparation time and in-service opportunities during work hours to support 
any Ministry of Education or employer initiative which references a specific methodology 
or technology 

7.8.10 any retraining of members, necessitated by the implementation of legislated 
and/or organizational changes resulting in the restructuring of educational program, 
should be funded by the government and/or employers and provided during regular 
school day 

  



Proposed OSSTF/FEESO Policy 

It is the policy of OSSTF/FEESO that: 

·    The Ministry should ensure that curriculum is inclusive (rather than exclusive) 
and that it emphasizes the lived experiences and histories of marginalized 
people, empowering students to think critically and challenge injustices, 
promoting respectful relationships and holding high expectations for all of its 
students. 

·    The Ministry of Education should create curriculum that is evidence-based, 
that is free from bias and discrimination, that promotes equity and inclusivity 
and is developed through partnership with teachers and education workers at 
every stage of the development process. 

·     Teachers and education workers should be provided quality resources and 
support by the school boards or Ministry of Education rather than being left to 
seek out accurate and detailed sources themselves. 

·    Employers should acknowledge the need for representation of Black, 
Indigenous, and racialized groups among the educators who are teaching and 
supporting the anti-racism curriculum and timetable accordingly while 
avoiding tokenizing Black, Indigenous, and racialized teachers and education 
workers and putting all of the responsibility of anti-racism and anti-oppression 
education on them. 

·     Employers should properly train and educate all teachers and education 
workers so that they have the confidence, sensitivity, and knowledge to 
accurately and respectfully provide anti-racism education to students in 
Ontario. 

·    The Ministry of Education should update the content, pedagogy, and 
development of anti-racism and anti-oppression education in Ontario. 

 

2.    Destreaming 

Streaming is generally defined as the sorting of students into different schooling types 
or into different curricula within the same schooling system, based on apparent ability. 
Theoretically, the division of classes by aptitude level gives each student an opportunity 
to succeed to the best of their ability and allows teachers and education workers to 
deliver and support efficient instruction. However, the pedagogical effectiveness of this 
practice has long been inconclusive. 

  



One of the main issues with this argument of efficiency is that it does not account for the 
allocation of students into the wrong stream level. This can occur because of 
institutional bias, unreliable testing, or achievement scores that may not adequately 
reflect future learning potential. Though many students benefit from the ability to choose 
their courses, research has shown that this type of responsibility on the part of students 
and their families has the potential to exacerbate existing inequalities among students. 
Students and parents may not always have a clear understanding of the differences 
between the applied and academic pathways. Thus, one of the reasons students are 
misallocated to stream levels may be because they do not fully understand the potential 
consequences of their decisions. Misguided secondary course selections directly 
influence application to post-secondary programs. 

Many researchers have found that early streaming can perpetuate existing inequalities 
between social classes and race and that achievement growth is smaller among 
students in streamed classrooms compared to destreamed classrooms, particularly for 
low-achieving students. Students in lower streams have also been found to experience 
lower quality instruction, a lack of organizational support, as well as instructional 
support, compared to peers in higher streams. 

There is a uniform stance across most, if not all, contemporary education research that 
early streaming reinforces and exacerbates these existing social power imbalances 
within, and outside of, the classroom. 

Under the New Curriculum in the 1990s, destreaming of grade 9 was launched in 
response to this education research. The relatively short timeframe in which these 
extensive and significant initiatives were set to launch bred skepticism from the public 
and resistance from teachers’ unions. The Ontario Secondary School Teachers’ 
Federation (OSSTF) argued that educators were unprepared for such an ill planned and 
poorly financed transition. The newly launched curriculum provided no clear 
assessment benchmarks or guidance for educators, leaving the public demand for 
accountability sorely unfulfilled. When it came to teaching and supporting students in a 
destreamed environment, some teachers and education workers were against the idea 
entirely, while others were unsure how they would manage to teach and support mixed 
ability classes effectively. Teachers, education workers, trustees, and administrators 
were equally outraged and overwhelmed by the financial and logistical costs of the 
proposed changes.            

Under Premier Mike Harris, the Conservative government at the time effectively 
discontinued efforts toward destreaming, and discarded all of the anti-racism and 
equity-related content from curriculum and policy that was implemented by their 
predecessors. 

While reviving the idea of destreaming in grade 9 may be a step in the right direction, it 
should be understood as one component of a broader approach and commitment to 
anti-oppression (work? actions?) recommended by researchers and education 
advocates. The literature indicates that in addition to destreaming, an anti-racist 
approach to improving student outcomes requires addressing race and class bias, 



supporting student achievement and success, and implementing measures and 
practices of accountability. With the right resources in place, mixed-ability classrooms 
are shown to be enriching for students of all streams. For early destreaming to be 
successful, more nuanced approaches to curriculum and student success are required. 
The literature also indicated that destreaming alone is not a simple solution to these 
issues. Destreaming initiatives need to be implemented alongside teacher and 
education worker training, the maintenance of high-quality teaching, a re-evaluation of 
school culture, open communication of all stakeholders involved, additional resources 
and time for teachers and students to complete curriculum, and continuous monitoring 
of student outcomes. 

Destreaming is a complicated process with many factors affecting the experiences and 
outcomes of students. The process of destreaming needs to be flexible in order to 
accommodate for these factors in order to and bolster equity in education. Three 
important factors are: 1) the stratification of course enrollment; 2) the academic self-
concepts of students; and 3) the attitudes of teachers and education workers on 
destreaming initiatives as well as the supports provided to them. Even teachers and 
education workers who support destreaming and believe in its merits face challenges in 
implementing (and delivering?) an effective destreamed curriculum. It is crucial to the 
success of teachers in implementing destreamed curricula that destreaming initiatives 
consider what is being asked of them and find ways to continually support them through 
this process. It has been found that when teacher beliefs do not align with the beliefs 
underlying destreaming initiatives, it hinders their ability to adopt teaching practices that 
will help them better teach a destreamed classroom. Thus, it is pertinent that all 
teachers and education workers are provided with appropriate training and access to 
additional resources prior to the implementation of destreamed classrooms. These 
initiatives require time and resources. 

Some recommendations to help with the success of destreaming in grade 9  based on 
research are: rigorous curriculum, extra resources, small classes, tutoring services, 
additional support staff in classrooms, bridging courses, school structure reform, job 
class specific training and support, and administration reform. Further investigation into 
teaching, learning, and curriculum studies is required to determine more specific and 
effective instruction methods that would support a destreamed learning environment. 
Programming created specifically to serve and support diverse students is a critical step 
in addressing the systemic racism found at the root of streaming practices. When it 
comes to accountability, monitoring and evaluation are critical. In order to address 
issues of inequity in schooling, including systemic racism and streaming, disaggregated 
student and teacher/education worker data collection is one of the most powerful tools 
administrators and policy makers have. In order to “get destreaming right” 
communication and consultation between all stakeholders (i.e. the Ministry of 
Education, teachers, education workers, administrators, and racialized families) must be 
a priority. The importance of committed government leadership and funding cannot be 
stressed enough for destreaming to be successful in public education. 

Streaming has a long and contentious history in Ontario. Equally as controversial seems 
to be the move to eliminate it. However, a substantial amount of literature and research 



supports the movement to destream in grade 9, citing the disproportionate impacts on 
Black, Indigenous, racialized and low-income students’ academic achievement and 
post-secondary pathways. In reflecting on this vast body of research, the connection 
between streaming practices and broader social inequities such as classism and racism 
cannot be overlooked. While destreaming in grade 9 may be a critical component of 
creating more equitable education systems, researchers and advocates assert that such 
efforts must work in tandem with additional programs, strategies, and cultural shifts. 
This includes: addressing racism and class bias among teachers and education workers 
and within curriculum; supporting student achievement through innovative instruction 
methods and targeted programming; and ensuring accountability through data 
collection, evaluation, and reporting, community partnership development, and strong 
leadership invested in supporting these changes with adequate funding. 

There are also other factors that affect how students move through destreamed classes, 
some of which are beyond the control of schools. These include students’ prior 
academic preparedness, parental expectations, parental education, household income, 
learning style, and previous schooling experience. Effective destreaming initiatives 
should consider these factors and attempt to mitigate the effects they have on 
reproducing inequality in the classroom. 

 

Current OSSTF/FEESO policy 

It is the policy of OSSTF/FEESO that: 

7.5.12 there should be no destreaming; 

7.5.13. decisions about the streaming of students should be conducted in a manner that 
is sensitive to its historical impact on equity seeking groups 

Proposed OSSTF/FEESO policy 

·         Delete current 7.5.12 

It is the policy of OSSTF/FEESO that: 

·         there should be communication and consultation between the Ministry of 
Education, OSSTF/FEESO, the school boards and Black, Indigenous, 
racialized students, as well as students living with disabilities in all matters 
related to destreaming; 

·         recommendations to help with the success of destreaming should be 
evidence-based; 

·         there should be a commitment by the Ministry to further investigation into 
teaching, learning, and curriculum studies required to determine more specific 



and effective instruction methods that would support a destreamed learning 
environment; 

·         the Ministry of Education should create specific programming to serve and 
support student needs; 

·         school boards should be held accountable through collecting and 
communicating disaggregated student and teacher data on destreaming; 

·         any new curriculum developed for destreaming should provide clear 
assessment benchmarks and guidance for teachers and education workers; 

·         class sizes for destreamed classes should be kept small; 

·         the Ministry should provide appropriate funding to support any destreaming 
initiatives; 

·         teachers and education workers should be provided with appropriate training 
and access to additional resources prior to the implementation of destreamed 
classrooms 

  

3.    Hiring and Promotions 

Addressing systemic racism in education must include a review of the principles of 
employment and hiring practices in the education sector. While OSSTF/FEESO 
represents workers and not employers in the field of education, the Ministry of 
Education and all employers in this sector should consider the contributions of this 
union, as well as other education unions, to the hiring policies and processes that are 
directly affecting and perpetuating the current system of racial inequity. Inequities in 
hiring policies affect external candidates seeking new jobs as well as internal 
candidates wishing to advance their careers through promotion or new opportunities. It 
has also been evident through research that the retention of Black, Indigenous, and 
racialized employees, and the stress upon these workers, is significant because many 
do not see themselves as part of a school community. It is therefore incumbent on 
OSSTF/FEESO to represent their well-being by ensuring an equitable system of hiring 
and promotion. A hiring and promotion process should aim to increase diverse 
representation within employee groups, while balancing qualifications and needs of 
specific programs. An increase in the presence of Black, Indigenous, and racialized 
education employees would lead to a more diverse and supportive system, not only for 
those workers but also for oppressed groups as a whole as well as the marginalized 
students they will inspire and support. 

Current OSSTF/FEESO Policies 

There are currently no OSSTF/FEESO policies regarding hiring and promotions in 
schools. 



  

Proposed OSSTF/FEESO policy 

It is the policy of OSSTF/FEESO that: 

·         employers ensure that training intended for individuals in decision-making 
positions should contain explicitly anti-racist and anti-oppressive content; 

·         equitable hiring and promotional practices involve consideration of the whole 
cycle of hiring pre and post hiring, including diverse panels and taking in to 
consideration the diversity of experiences from differing backgrounds 

·         in order to successfully recruit and diversify employee groups, a systematic, 
multilevel process must be created and implemented by school 
boards/employers that include: redefining skill sets, mentorship, and human 
resource supports. This multilevel process must involve foregrounding voices 
of oppressed peoples, as well as partnering and collaborating with racialized 
and other equity seeking communities and groups; 

·         employers must ensure that pathways to leadership positions must be 
transparent, readily available, and widely advertised. 

   

4.    Professional Development and Training 

As identified above, professional development (PD) and training for teachers and 
education workers is a necessary component of any plan to address systemic racism 
and oppression.  The goal of this learning should be to create a school system that 
responds to, as well as reflects the student diversity, and provides all students with the 
best opportunities for success. 

Training must begin at the pre-service level.  Faculties of Education must ensure that 
future teachers are equipped to identify, understand and address racism.  A focus on 
multiculturalism and multicultural education is insufficient to achieve these goals (Miled, 
2019). These measures remain surface responses to the deeper, historic and social 
impacts of race and ethnicity. Research suggests that training should include an 
understanding of Critical Race Theory and anti-racism.  Educators need to be able to 
identify the dominant race/culture of the school and understand how that affects staff 
and students.  Pratt and Danyluk (2017) stress that “greater cultural competence is 
essential to improving educational outcomes for all Canadians.”   Pre-service training 
must also provide teacher candidates with the skills to engage in culturally relevant 
pedagogy. 

Pre-service training is not sufficient.  School boards must provide PD to their 
employees.  The PD should be provided during work hours. Research suggests that PD 
on racism and anti-racism must be more than one session or course.  Learning must be 



on-going.  The government’s plan for “a year of learning” should be seen as a part of 
the journey, the completion of which cannot be seen as the end of the discussions.  
Parker (2017) found that the most effective PD was based on recognition, 
understanding and action, and addressed preconceived stereotypes and how to move 
past them. PD must include opportunities for action.  Implementation of learning is an 
important part of change. Development of PD and training should include input from 
members of the communities that are reflected within the school. 

The Ministry of Education and employers must also commit to providing professional 
development to all members of the education team.  Providing PD on anti-racism to only 
teachers suggests that other members of the education team (e.g. educational 
assistants, office/clerical staff, custodial, IT staff etc.) have no impact on the culture  of 
the school and the impact that that culture has on staff and students.  Employees in 
non-school settings should also have opportunities for learning in these areas.  

In developing PD opportunities, Ministry and School board officials must recognize that 
not every staff member is at the same point in their anti-racism journey. Funding and 
release time should be available for staff to participate in additional self-selected 
professional development. 

Current Policies: 

7.8. Professional Development 

It is the policy of OSSTF/FEESO that: 

7.8.1. members should have the right to determine, according to their professional 
judgment, the objectives and programs of their professional development activities; 
(A.18) 

7.8.4. all Members should be released from their work for at least one academic term 
every 7 years in order to participate in professional development activities; (R.14) 

7.8.7. the Ministry of Education and employers should provide adequate funding, 
resources, preparation time and in-service opportunities during work hours to support 
any Ministry of Education or employer initiative which references a specific methodology 
or technology; (A.14) 

7.8.8. professional development days should be implemented in a way that includes and 
does not reduce working days for permanent and occasional/casual education workers; 
(A.18) 

7.8.9. employers/school boards should provide multiple and authentic professional 
learning opportunities for any member who may be required to teach or work in a fully 
Indigenous content course, and those opportunities should be paid for by the employer; 
and (A.18) 



 7.8.10. any retraining of members, necessitated by the implementation of legislated 
and/or organizational changes resulting in the restructuring of educational program, 
should be funded by the government and/or employers and provided during regular 
school day. (A.16) 

 7.14.2. boards of education, the Ministry of Education, faculties of education, and other 
post-secondary institutions should provide professional development opportunities to 
assist Members in developing practices that contribute to anti-racism, anti-homophobia, 
anti-sexism, cultural pluralism, ethnocultural equity and a positive self-image in all 
learners; (A.12) 

 7.20.3. professional development programs should be provided about the authentic 
historical experiences of First Nation, Métis and Inuit people from their perspective; 
(A.14) 

Proposed Policy Motions 

It is the policy of OSSTF/FEESO that: 

·         professional development programs should be provided about the authentic 
historical experiences of Black and racialized people from their perspective 

  

5.    School Resource Officer or Police Resource Programs in Schools 

The presence of law enforcement in secondary schools across North America has 
expanded drastically over the past twenty years. In cities across Canada and the United 
States, partnerships between school boards and police departments have placed armed 
and uniformed officers (called School Resource Officers, or SROs) into schools, often in 
neighbourhoods with higher proportions of racialized and low-income families, with the 
stated mandate of improving the relationship between police and young people. The 
introduction of police into schools has been the source of tremendous controversy in 
Canada and the United States.  

SRO activities in Ontario are governed by the Ministry of Education but developed at the 
local level between school boards and police departments and guided by “Police-School 
Board Protocols.”. The purpose of these protocols is to outline the working relationship 
between the two institutions as well as the appropriate responses if/when police 
intervention is requested in schools. 

Although some Canadian SRO programs have existed for a number of decades, others-
including the one in Toronto-sprung up in the context of the broader turn toward punitive 
discipline. Ontario’s Ministry of Education did enact zero tolerance-based legislation (the 
Safe Schools Act ) in 2001, but was forced to shift toward a more progressive 
disciplinary model in 2007 after the Ontario Human Rights Commission found that the 
policy was having discriminatory effects on groups of students, particularly Black, 



Indigenous, racialized, marginalized students as well as those living with disabilities and 
those of the LGBTQ2SI communities. 

The existing literature clearly refers to policing in schools as a direct manifestation of the 
zero-tolerance and crime-control based approach to education, not as a constructive 
alternative. Critical scholars have demonstrated that SRO policing and other zero 
tolerance–based policies not only produce negligible effects as a strategy for improving 
school safety in general but have also exacted a severe and often disastrous toll on 
certain youth—specifically Black, Indigenous and racialized students. Moreover, some 
research has found that SROs can create a sense of fear and violence in schools, 
interfering with learning opportunities and causes students to miss school or become 
otherwise disengaged, which then increases their chances of becoming involved with 
the justice system. 

Policing in schools is not an isolated phenomenon, and it cannot be removed from the 
deeply felt histories of oppression of both the policing and the educational institutions. 
The failure to name entrenched systems of racism, white supremacy and privilege as 
central to this discussion represents a fundamental lack of understanding of the 
contemporary and historical realities of the subjugation of Black, Indigenous, racialized, 
marginalized students as well as students with disabilities and those of the LGBTQ2SI 
communities. 

Current OSSTF/FEESO Policies: 

There are currently no OSSTF/FEESO policies regarding the use of police in schools.  

Proposed Policy Motions: 

It is the policy of OSSTF/FEESO that 

·         all School Resource Officer (SRO) or other similar programs and related 
policies that have led to the securitization and surveillance paradigm in 
Ontario schools should end immediately 

·         any and all policies and programs that have discriminatory effects on 
racialized students, particularly Black, Indigenous, racialized, marginalized 
students as well as students living with disabilities and those of the 
LGBTQ2SI communities should be rescinded and not be permitted in any 
Ontario school or board of education 

·         any research that fails to take an anti-oppression approach, should not be 
considered credible or relevant for new or revised publicly-funded 
school/board policy, procedure, and/or program that involves the use of 
police 

·         the Ministry of Education should conduct an immediate, independent, third 
party review of every “Police-School Board Protocols” document for all 
schools in Ontario 



·         the Ministry of Education should provide the resources required to create a 
robust and comprehensive protocol guiding all police-student interactions that 
occur in or on school property, or in relation to events that occur in schools;  

·         any protocols created or adopted by any employer should respect, 
acknowledge, and include the lived experiences and input from the parents, 
students, educators and community members from racialized, marginalized, 
and historically oppressed groups 

·         all future school board policies, programs, or procedures, should be required 
to demonstrate and reflect a fundamental understanding of the contemporary 
and historical realities of the subjugation of Black, Indigenous, racialized, 
marginalized students as well as students living with disabilities and those of 
the LGBTQ2SI communities. 

 

 

 

  

  

  

  

  

 
 


